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ABSTRACT
Presented are lesson plans for a unit on color

discrimination for trainable mentally retarded (TMR) children. An
introduction describes TER children and the major educational
objectives of self care,- social adjustment, and economic usefulness.
Criteria of effective units such as relationship to real life
situations are listed. Specific unit objectives for the areas of
color discrimination, muscular coordination, sensory discrimination,
arithmetic, health, language, self care, music, and crafts are
outlined. It is recommended that the unit's activities be correlated
with the normal day's activities and a theoretical'daily schedule is
provided. Detailed are lesson plans for the first 11 days of the unit
which center on discrimination of red and blue through activities
such as stories, games, conversation, and songs. Briefly covered are
teaching suggestions for the other six colors, Guidelines for
evaluation include use of continuous reports and charts during the
unit's progress. A bibliography lists 17 books appropriate for
teachers of the TER, 6 books for children, a song book, and 13
stories to be read to children. Appended are a listing of
instructional materials, an evaluation form, the text of a story, and
patterns for crafts activities. Also included is a listing of 16
other papers available in the series of technical reports. (DB)
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The Mental Retardation Training Program, a joint project of the College
of Administrative Science, College of Social & Behavioral Sciences,
College of Education, and College of Medicine, is committed to the
alleviation of the manpower shortage in the field of mental retardation.
To this end, it provides an interdisciplinary arena for research and training
through the mechanism of service to the retarded.

HISTORY

The impetus for the Training Program began with the Report of the Presi-
dent's Panel on Mental Retardation in 1962, and culminated in the enact-
ment by the 88th, Congress of a series of three pieces of legislation to
stimulate research, training and service facilities for mental retardation.
In 1965, the report of the Citizen's Committee to the Governor of Ohio
spedifically stressed the need for manpower training in University-Affil-
iated Facilities for the Mentally Retarded,

GOALS

The broad objectives of the Training Program are

to develop an interdisciplinary approach to mental retardation research;

to provide interdisciplinary instruction in mental retardation;

to disseminate information related to mental retardation;

to develop and promote methods of prevention of mental retardation;

to expand scientific knowlf.tdge in the diagnosis and treatment of the
retarded;

to extend the breadth and depth of both student involvement in the com-
munity and in-service instruction for professionals.

ORGANIZATION

To serve its complex objectives, the Training Program has a Policy Council
consisting of the Deans of the participating Colleges; a Program Advisory
Committee consisting of faculty representatives of many generic disciplines;
a Liaison Advisory Committee consisting of representatives of state and
community agencies; an administrative triad (listed below); and three Program
Coordinators through whom the academic departments relate in order to achieve
the stated program objectives.

Address inquiries to

Mental Retardation Training Program
9 W. Butt les Avenue

Columbus, Ohio 43215
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Herschel V. Nisonger Center

The OSU Herschel W. Nisonger Center is an all-University
program devoted to instruction, service, and research in pro-
blems of mental retardation and other developmental handicaps.
Among full time and cooperating staff in the Center are
representatives from the following disciplines:

Business Administration
Dentistry
Education
Home Economics
La'
Medicine
Nursing
Nutrition
Occupational Therapy

Physical Therapy.
Physical Education
Psychiatry
Psychology
Social Work
Sociology
Speech
Vocational Rehabilitation

The technical report series serves as a mechanism through
which the ideas and activities of participating specialists
and their students can be disseminated to the larger profes-
sional community. Theoretical treatises, operational design
concepts, as well as reports of service and research activi-
ties are included in the series.

Papers may subsequently be submitted for publication in
scholarly journals. For this reason, no quotations from the
reports should be made without the written permission of the
author(s). Critical reaction to the papers, where appropriate
ana with permission, win. be made available to our readers.

Inquiries regarding additional copies of this report
should be addressed to7

Professor Joseph J. Parnieky, Editor
The Ohio State University
Herschel ". Nisonger Center

9 Vest Buttles Avenue
Columbus, Ohio 43215



FORWARD

The following materials are the product of
graduate and undergraduate students efforts in meeting
requirements for a curriculum planning course in the
education of the mentally retarded. This course is
offered through the Faculty for Gxceptional Jbilerqn
of the College of Zeucation at The Ohio State University.

The selection of student work is based on the
appropriateness of content and topic. The materials
have been reviewed by the course instructors and felt
to be a source of ideas and organization for the teacher
of the mentally retarded.

The materials are being prepared and distributed
through the auspices of the Herschel V. Nisonger Center
for Mental Retardation and Developmental Disabilities
of the Ohio State University.
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I, InTlIODUCTIOM

VI* are trainable mentally handicapped children', The trainable mentally
handicapped child is first and format a child. School Coda 12e20.4 sives the
legal answer. Trainable mentally hand/napped children batmen the ages of S and
18 years who, bcoautto of retarded intalleotual developuent, as determined by
individual examination, given by a qualified psychological examiner..., are in.
bapable of being oduoated properly and efficiently throueh ordinary olasaroom
instruction or epeeist educational facilities for educable mentally handicapped
'Anion..., but who nay be expected to'henefieflom training in a group setting
designed to furs' !ter their social adjuetrent and economic usefulness in their
bowel communitice or in n °bettered workshop.

Changing social philocophiea brought about changed pattern of meeting probe
teeth As reeognition of the reaponaibility of the state for Ito children in.
creased, the move for institutional care developed rapidly. Legislators aldo
reoosnieed the fact that eel mays a meoties the problenmuat be met. The admen
ing philosophies of medical, edueational and psychological objectives end We
cedurea have &Limn rev impetus to the pre 4o,

Increased empheaiu of the rmonsibitity of the local oommunity in meeting
its social and ,ducat owl primrose nave ice:masa& The trainable child maybe
found in ony family circle cni in any comatty,

The ttainable objeutivea aro ie the area of (1) aelf..cate. (2) social adjust..
meat, and (3) economic ueefulneatu Those objectives are sound and they point the
way to a prostate that is non- academic, Ttainable mentally handicapped children
are those uho develop at ouch a dO rate that they are unable to profit from the
protract of instruction for the educable mentally handicapped. Such children may
be described en follows

1, Many of theca children have physical characteeietioe that accompany their
type of retardation ouch es brain Injury, Dome syndrome, nicrocephallan and
hydrocephalic*.

2. Their mental develepmett to approximately one - quarter to one'halE that
of an average child,

3. Their speech and language abilities are distinctly united but they are
able to make their vents known.

4. They are generally not capable of learning academic skills such as read»
Lug and arithmetie beyond the rate !.earning of come words end sinple numbers,

5, They are capable of learning o get along in thn holly and in the blase
diets neighborhood by learning to abera, to respect property righta, and is
general to cooperate with their famine° end neighbors !although they oannot be ;
expected to become pelf-sufficient in making major decision.

6. They are capable of eventually learning aelfcare in personal routines,.
good health habits, safety, aud in other necessary ekilla which will make Agg
mriLkiapateient ofriV.rcdpel are tit

7. They are capable of learning to &eclat in chores around the house andjor
doing a routine teal: for come remuneration in a sheltered enviroamente*

8.- They will require care, supervision, and economic support throughout their
lives.*

This unit is an attempt to stimulate thinking and it La hoped that it will
be of help to the teacher to carry out one minute facet that may help these
children to make a better adjustment. The goals and objectives of this unit are

set forth, The goats and objectives are realized through experience. in area. of

*Illinois Plan for Cpeclel Education
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IirritODUCT/ON

Who ere trainable mentally handicapped children? The trainable mentally
handicapped child is first and foreaost a obit& School Code 12-.204 gives the
legal answer* Trainable mentally handicapped children between the egos of 3 and
18 yearcrOao, because of retarded intellectual development, as determinod by
individuel gemination, given by a qualified psychological examiner..., are ins
oapable of being educated properly and efficiently through ordinary classroom
instruction or special educational facilities for educable mentally handioapped
obtidren..., but who way be expeotod to benefit from training in a group setting
designed to further their social adjuotrent tad economic usefulness in their
home, committee or in n °bettered workshop,

Changing social phileeophtee brought about changed patterns of matins probe
lems. As recognition of the responoibtlity of the state for its children in.
creased, the move for institetional cart developed rapidly* Legislators (ado
recognised the fact that uoureaye of meeting the problem must be met, The change
ing philosophise of madieel, eduoetional ced peychologioal objectives end peo
*educes have given 110.1 imeetue to the pretgam*

Increseed emphasis of the responsibility of tho local community in meeting
its social and educational programs bees inoreasede The trainable child may be
found in any family circle and in any oommunitie

The trainable objectives are in the area of (1) solfcare, (2) social adjust*
meat, and (3) economic usefulness* Those objeotives are sound and they point the
way to a program that is noneacademic* Trainable mentally handicapped children
are those who develop at such a slow rate that they are unable to profit from the
program of instruction for the Wucable mentally handicapped, Such childranakt
be described as follow:

1. Many of theme children have physical characteristics that accompany their
type of retardation ouch cc brain injury, Downs eyedrome, microcephaliam end
bydrocaphalisoe

2. Their mental development is approulmately 0o...quarter to oueshalf that
of an average child,

3, Their opeeoh and language abilities are die tiect hatted but they are
able to make their wants _known.

4, They are generally not 'livable of learning academie Skills such as reed»
ing and arithmetic beyond the rate learning of some words and simple numbers*

S. They ere capable of learning co get along in thn tinily and in the ionise
diate neighborhood by learnine to share, to respect property rights, and in
general to cooperate with their families and neiebboreJalthoueh they cannot be
expected to become self-sufficient in making major decisions.

6. They are capaWel of eventually learning self care in personal routines,
good health habits, safety, end in other necessary ekillo which will make age
pore independent of theft outuannat.

1,- They are capable or: learning to assist in chores around the house and/or
doing a routine task for come remuneration in a sheltered environment,*

8. They will rewire care, supervision, and economic support throughout their

This unit is an attempt to stimulate thinking and it Is hoped that it will
be of help to the teacher to carry out one minute facet that may help these
ohildten to make a better adjustment* The goals and objectives of this unit are

set forth. The goals and objectives aye realized through experiences in areas of

*Zliinoie Plan foe Spacial Education



Social adjustment, language development, health and (safety knowledge, reeding rude
muses. writing, number concepts, arts end crafts. phyeioal training end music.

The materials and methods may not be applioable to all oases. tt is hoped
that the materials and methods in this unit are used es auggeetionenivea tone*
flexibility. We (multi not avoid ooneiderable repetition.

4
To complement and amplify the unit, a number of supplementary resource mater.

tale and bibliographies has been provided.

We asked eutselves, "Why are we plannin3 a 'bait on Color" for these childrent"
it Is believed that a child will prebably learn colors before learning abstract .

forms. After the perception of color is well developed. colors can be used as ow
to help in visual perception of other qualities. This has value for those children
in that our society uses colors as important symbols, thus learning primary colors
would help these ohildten understand their envircumeat better.

We would like to extend our thanks to the professors and our °Waren who are
Wahine us so much about exceptional children and youth.

tee***

It.zullasugnam2,Eks.
1. The unit should grow out of real life situations.
2. The unit should be suited to the child's social, physical and mental

levels of ability.
3. The unit should offer individual and group growth from the unit,
4. The unit should provide for desirable health end egoist skills.
5. The unit should have a carryover value in interest, skills and attitudes.
6, The unit should provide basic knowledge so that there is a real positive

use in later life.
7 The unit should provide for practical use of tool subjects such as erith

metie, writing, spelling and reading.
8. The unit should provide experiences for a certain length of time and

should be an "ongrowing" type.
9, The unit must be flexible and continually challenged.

10. The unit should have a list of community research resources.
11. The unit should contain,activities to the unit.
12. The unit should include experience charts for the children.
13. The unit should be continually evaluated.

finiNikaiNenn

Our basic philosophy in developing this objective is because those childree
are children, and the general aim is to help each realise his maximum potential,
just as for, every child. Our goal is helping to make these handicapped children
as wall adjusted as they can be, especially in such matters an social relations or
taking independent responsibilities in simple situations. The educational object.
Ives for these children are quite modest, so we tend to emphasise adjustment in
the prectical, self.halp, social, and communicative aspects of development.

xv.

MPAM11.97.

There is no single way in which a unit osy be initiated. may be a-spons
taneous outgrowth of some experience of the children or it aay be "teacher'

initiated" or a combination of both.
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V.

AtgladWILISLULMi O'ialtta
It will be noted immediately that tide unit is a highly structured ale. We

have several rsaeons'for thin. Firot, the trainable child because of his amigo
unions, function° beet in situations in which the limitation° and directions of
his activities are quite set for him since in most ioatanoes be is unable to do
this for himeelf.

The main purpose of this unit is to give the child opportunitiee in language,
maturation end social adjustment. Many activities and other suggestions in the
unit can be deleted or added to as the umber deems necessary. This unit is only

meant to serve as a guide or used as supplementary materiel to the classroom
teacher.
VI.

=IMO

1. Color discriminstion
a. to learn eight basic colora by eight and name.
b. to learn to obey the traffic' light.

c. using color to make room prettier.
d. colors of flag.
e. using attractive colors in personal dressing.

2. *ocular coordination
a. learn to catch, throw, bounce and play with ball*
b. learn to walk in a given direction.
ce learn how to cut and pa4tes
d. learn how to draw oircle.

e. improve use of small muscles such as in coloring.
f. climb in.and-out of wagote-.climb jungle gym.

3. Sensory discrimination
a. edible objects with different color have different tarts (gustatory).

b. objects have different "feel" such ad oraege.(cdtaneoue).
co objects have different smell (olfactory).
46 objects have different eye appeal (visual)*

se objects have different sounds (auditory).

f6 objects have different pressure (kinesthetic).

4. Arithmetic
a. learn to count to ten using colored objects.
116 learn to count steps the child takes.

o. some idea of gat end geno
d. develop simple arithmetic vocabulary.
e* teach children to write numbers and symbol° according to ability*

f* to drill and give opportunities for thee. concepts.

5. Health
a* proper clothing for the weather.

b6 proper diet.
c* good health habits*

6. General .

416 learn to follow directions. V
be play games together.

co gain self.confideace.
de help child understand biweett and his relationship to his environment.
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7# Leagues*
a. broaden vccabulery.
t4 word aoncepte**under, over, big, little, (40..-
00 color U81108.
d. concrete verde.
e. verbal dilatation.

t. daily dicouseion.

8. Belfe0are
a. help him learn to dress himself.
b. help him learn to feed hinges' f.

00 help h.tm learn to t.sh Wm/4
d. help Um learn to toilet himself.

9. Music
Met children are fend of music and will respond to and can focus their
attention ou musical aotivities#
e. makes learning UNCO pleasurable.
b4 eingiug name are good drill for number counting,
c. enjoy doing physical exercise to music.
d. learning emphasised and pest experiences csa be reviewed by use of

music.
e. can create a mood or attitude within child,
to stirring nusia nAy stimulate activity.
g. help develop better auditory perception and memory,

h4 einging helps acme children with speect4
i. can be used to promote social development.

10. Crafts
a. aiding in the development of the small moles.
b. these skille that are being taught may be useful in future; the making

of =testa objects and the operation of tools.
o. mry have social value.
4. may help in making him happier when alone.
e. should be simple enough to be learned.
f# should be ox interest and challenging to child and thus encouraging

him to try other erafto#

WILLEIUMI

Remembering that the teacher worts and moves more slowly with the severely
retarded, the time echeduie abould be flexible and allow for a longer span of
time per activity then the cowrie:. classroom, Also, the teacher should remember
that many time the attention ,pen is short and ao considering these b paradoxes,

of behavior the teacher must be extremely sensitive to the interests and needs of
the children to govern the time limit of any specified activity. If it is fruit»
ful, she may want to expand end in:ludo many ideas of her own. If the lesson is
not learned within a ectsonable Amount of tine and effort both on the part of child
and teacher, with repetition and drill, the aotIvity may well be put aside and;
returned to at a later date'

Although the unit aovors the eight basic colors, each color is taught separate*
ly, while at the same time rauforcing pm learning°. The unit should be corree
lated with the normal dayle a/Ale:Wes in tte classroom, such es providing red
tempera, finger pent* oni red colored betide in the areas which normally have such
materiels.
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reps of and bang up; toilet if necessary,. opening, attendee**, diseussion
arid talking Limas

-9i20 Art. activity or other soltoexprosios.
10100..!0ioan*up, toilet, and washing for midomorning.ensek,
1000 .04tooldeere (recess).
10150:Aetive free p1.00 (Have definite purpose for this activity,),
1/100- Oherh'rest,
11805 -Toitet-eid wash,
11130 14u cb.
1,2115. ltorYsare-t; toilet, if necessary. Discussion,
12130 '-ActiVity.

lt00 Nude:
1x30 Root,
200 AottvittY.

2;25 Daily evaluation.
2130 prep. ea, Umlaut,
VI/x. =

as Wsulp It
M

io uopod that the teacher of the retarded wilt use language viol,
in convening with her children. Complicated sentences with many adverbs end ado
Soave° may confuie the child. However, there should be some allowance to permit
the child to Ompend hi,s ova vocabulary and this msy come with .the teacher's choice
of har:ewn languages Mien the child underotandn the concept of "droll," OP
teadaimay comment on a quality of the object. It le hoped that if the teacher
has neglected this phase of instruction she may begin cone days before initutift
the unit with comments as to the color of objects with which the children are
ftmiliar. Suoh nss "You are wearing your red dress today." .

On the Oey the unit to to begin, the teacher should bring two or possibly .

three (dem:ling on vise of group and hos:)tell they play together) bright, loge
rad ballot end one (same aim) blue ball.

After thficmang "bleiress" the teacher may hold up one red ball for the
ehildron to see and csIct

"Witt c I Dqding?"
She toy then go on to asks

"Whit cm you do trith g ball?"
IR the children con give an answer they may demonstrate; otherwise, the

teacher trill do ..os Tha ball may be he.d.bounced..throwa»ceught.rolled. "It it
a red ball." '1)o you sea anything else in the room that, is red?" Mary is
veering a red dress, etas,

If the mord, "touncey-bouncey Ball" is available, the teacher may play it
before or during genes

ha41/11* The teacher places the bolas, including the blue one, on the floor and
Chooses children (perhaps the Gess dreosed is red) to get a ball for their group,
The children vill probAhly also efloose the blue one and beta the teacher mo
"That ball La not red." "VII /All Oa with the red ones." She may repeat this as
many times as necessary. Thle is done oo the children will not confuse the object
bell with the quality of rouudnous or. ball.

The children nay then divide into groups, with the capable children bouncing
and *etching* othat:e my sit on the floor and toll it to one another. The

teacher may play teseher..bati with a group, or if vane are having difficulty she
phould help and encourage those so they may experience maces from the "dames"



o ohildtet tits of the game, the teacher will have thma come to the
story !duple. .

STUM nejejudapjleadjibeek, Maude and Kiska Petersham.

This book is beautifully illustrated and &lisle with objects most femiller-
t4:1 the ehildies.

Aft4 reading and perhapa.talking ibolit the atme the teiebet will -psis ant
*beet,- of -paper:with a large boX.drewn on-it:anO.bOvioS fofigift OffrOlot PI* to
out, -ewe- already cut;'with peiti and Zei.ollYont *Vailable.) t'le:wisesto.U0
lgSe,gmAllle peper.fer:the pleture es ohildren.have utimily'aWdevalopeCtha
fine' giisoted ,tuiordinition to color. in Smell greet. ind'also: the) toaY SAP-WO sjoh
preeeUreto.the paper which would- result in tearing a-thinner paper.

As the teacher distributes the materials according to theleadinee. of
child, she may. repeat, "Pots the igg,Wheels on the box.". "Cut thillawbeele0
"Color the at *led:"

Alter 1.60, the story may be read again for use in puppet pia or .dramsti4
cation, The story to adaptable for use at different level.. -/t may be pantoMined
14th the teacher loading the story, or it may be used with speaking parts or both,

At recess tine, it ia hoped the teacher mill continue the eameAdth'the
balls helping children and advancing them from holding the ball to rolling,,throw.
log, bouncing, 'kicking, and catching. She should repeat =ay ttme(00060.-the
;Albeit. Catch the M ball." However, care ion be used that the pard,r44411
associated with other objects throughout the course of the day. .

pveluation, At the close of the dayo' activities the teacher will gather her
children in a "Talking Circle" and discuss what has been learned diet day-tottery-
sting the concepts of the day.

d. D Before the children arrive, the teacher will place a large flat box
covers with red paper on a table covered with red in a focal part of the team,
On it will be placed a mileaand a millgge, Also several objects which are
familiar to the children,. and which are also e will be placed in obvious sight
of the children. The teacher may want to count the objects.

At "talking time" the teacher will show the table and name the objects on it.
"We will call this our red table. t have put our 1.10111 and Zajatta-,44
it," (holding the objects as she named them). "Can you find anything'eles in
our room that is red for our tablet" If the objects and found, the additions are
called by name: "A -red crayon," "Jane has found a red block," etc., end placed'',
upon the table. Again, the teacher may want to count the objeota. "Ws had two
things in our box, now bow many.do we haver

STORY; pad Wtene, Laura Bannon.

This story, while not welt illustrated, is about haw a little boy's-mother
made him a pair of red mittens, how he lost and then found them,

ia recess and play periods, continue playing with baltai

Discussion of the story will followsiter lunch and the teacher will,ervengo
the followings After lunch, the teacher or mother will come in with-a ball of rod
yarn end one mitten almost finished to demonatrate the story,



b ol
864 be Witt Wart* &WWI

song about *how mother masa mittens red ItteilibriSla s."1"2251. It" 14 1113°24

ttaiZDisaueteredtb":ndtctitentryl:ybri" red W" olta tnthetel.TIk about days

Byrd Any..taccussien about "red table" end noning and counting of swat
igotah

STONY, laglitalyintab Florence end Louts elobodkin.

Avon illurratod etory about one 1 at red mitten and bowinany, mittens era
returned to replace the lost one end how the problem was resolved. This story
carries the idea of the preceding day's story.

t The teacher diotributee large (9x12) manila paper and shows the children
H to raw around their Winds to make mittens. These may be colored reds holes

punched in them and tied together with yarn as in the story. "Red Mittens." For
children who cannot draw around their bends. capable children or the teacher will
do it for them. The completed project will then be used for the song, "Mittens."
When the line. "I will show than both to you" is sung. the child 'holds up hicred
mittens. The teacher will /WO: children having difficulty.

u Why do we need mittens? Rare the teacher may talk about the kinds of
plot ng the children are waqings coats. boats. eto.. and why. She may also
mention how the children can keep their own, mittens from being loats such as keeping
them in their pocketo,

9.100 X see something in.theldrms that is sgg. What is it? Any object the child
names that is zglis acknowledged as correct. If the child merely points, the
teacher say says "You see a ;globale Coed!"

julasiss. Discuss the daylii activities and leanings.

d.Iggablexp Continua with color table and discussion of any new objects or clothing
ofd.

7.0..-lino atILIERE200 Lillian MI°0re

Thie story is appropriate because it is related to the minter activities of
youngsters and 1616do to discussion of typo of clothing and play children do in the
anew. as well as introduce a new concept of red. that is 4 red lollipop.

Activity. Following the story a new song may be sung to the children. "Lollipops',
on original song. The reacher will have a red lollipop for all the children. 4

After she has sung the song several times. she may introduce a Egaredjglitm,
4

gam. While dinging the song a child or teacher walks. or skips. around the circle
of children and when the song ends, a lollipop is handed to a child. As.tbe child
receives his lollipop. he may go to Ids seat to eat it. The game continues um41
all children have their red lollifop.

Aetivitv. Ask the children to make a large round circle with their armt showing
them how to swing it around their body. When all have an Idea how this is done.
have them steep on the floor and make a large circle completely around their bodies,'
This may help the' children with the concept of "circle."

A-
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t o Latex OapoV may be clistributed and the chtldree may draw or color
ready* tavn lollip000, The teacher should not reject any project but should ens
courage the ehildren to be creative,

*fifth pox, Contiemo with ittolleo Discuss red objects, their use and hammy,

STORift audattituut.*
A. delightful toilet:native story used to expand.the concept of red, The little

red house is en applo. This study is well told by using objects which the teacher
has placed in largo pookete of her mock or some place near her vhiCh the children
cannot see, As ele says the little boy c :s tired of playing with his toy*, oho may
produce a red.toy Gar. when she says the little gine' cheeks were as red s8 11!
rose, a plastie rose may he chew, The exciting part comes when the apple te thrown
to the little boy and he tattoo it heft to mother, Hers a real red MU is eXhibie
tad and the toucher can carefully hold the apple in her bend as she says the mother
looked at the apple and ealdt It ie round, it has no dooro end windows, with
star inside nod hero the teacher produce° a knife and cute the apple in two, bin
suttee it between the eeem and the bottom, The eeedo then appear in a steatite
formation,

Preceding the story, the teacher may show then a star ehapo'and discuss its
The teacher than vill cut enough apples in two so every child may have a half.
This will servo as the midmoruing flack, .The day may be spent to review of the
wee° eetivities end leernings with evaluation.

Add blue adjective to cormente to children,

fil0311.11b The teacher bas prepared another table r box with blue. The red one
still mails and the two should be next to each other for contrast. The teacher
shove the colored boxes to the children end asks them to, find objeots in the roes
for the red table, After =object° are located, she ehowe them a blue ball and a
blue mitten which she place° in the blue box, She tells them that tbay now have
two boxes to use in their game, Count objects in both boxed, Vhich bee the
most?"

STORY* MARegXees tevorite Color,* Rose-Marie Prevent:tiler.

itinta. Draw Hr. Dooley'e blue house. Give large paper end blue crocus but be
avers if the mature children want to put a red rose that they have a red crayon
available, Some children tem need house already drawn,

ellemen. MAWi color concept and fine red or blue in Mustrations on wall or
clothing ohildree esarina,

race. The children form a circle and a blue piece of paper is held by one of eke_
children, One child to "it" and as he walks around the circle the teacher (and
children) nay chant child's first name, such es:

"Uarj, Oh, Mary Blue.

Ikea do you do,
Please, may I go for a walk with you?"

The child that to "it'' then finds the child holding the blue paper, takes the paper
to another and etcps in the eirole,,,!.The child who vas holding the paper is now "it."
(The teacher may hobo to take the hand oe the, child who 1.0 "it" and walk around the
circle with him: until the child connects the words of the seas with the object
of the game on Undies the child holding the blue paper.

4 I

Continue playing with the rei °alio, adding the blue ball to the game at

recess or available tine,

*0** Appendix.



Wain% fed and 410 tib 0 4 betofb# Addind cited add S blue 04
to box for diecuseion procedinn the story. .

STORTi apt, Blobodkin4
An excellent e cry for drametimation using red end blue.

Wivitve Following the story; the teacher may give the children paper seeks which
have beenAcut to tit their heads and they may paint than for a ploy in the
efternoOn

. In the afternoon, the weber may reread the story and it may be dramatised
using the "cape" the children painted in the morning. Spend time in review of
songs and games,

Evaluate.*

'h4platth kw Continue Color table, counting and naming objects and demonstrating
use. Review song of ":ens eubstituting BLUE for SID. Make blue mittens sans as
red one or let children color tit= rap end SLUE,

gem Take objects Iron box and play discrimination gene.

ETOSYi velaLjaulie., Louisa and Richard Ploethe.

Beautifully illustrated with me reference to animals and insects of nature.
The teacher may have a can of blueberries and let children see end taste then.
Song: "(firers Oh Where in Deer Little

Repeet,,,
Repeat,
Way down yonder in the blueberry patch.

Btu's picking up blueberries,
Putting them in a basket
Picking up blueberriee
Putting them in a basket
Picking up blueberries
Putting them in a basket

Ilay down yonder in the blueberry patch,"

Children walk eround room pretending to pick up blueberries.
Daily evaluation.

i.N. Continue Table as before.

STORY: agebezmnIALE, Jane Thayer.

Using the concept of mberries of the day before, this Story delves in the

realm of cake-believe. The teacher nay center her discussion ea to how the elf
finally got his blueberry pie (by sayinguplease.")

A9a.011X. The teacher cay have several prepared pie crusts and cans of blueberry
pie filling. The children Can then fill the crusts and bake in the oven.
Naturally, the delicacy will be eaten by "all the blueberry pie elves" in the room.

bellylib Review game of "Blue."
Evaluate days° experiences.



41.4.4

Additi66/11 bOdt litbUb blUebbrridh khla tebdher may WOW *et her tibraty or to
reads Upgkixaggimblo Robert ticOlostoY. Books for library *corner for
"looking at' 6mph:wising the color of "blue" .it their beautiful illustratin:it

ue, Dorian.

IKALL22.4%11.14g0.1 ()muck*
stoma Treooe t.

Continue tablet count object°, naming and deaenotrating.- There shOuld.
.0.064 bell and One BZUB ball in oaoh:box. 'these may be Won out Mhein-the'
te6Cher wants Shan played Ifith.' Ort the toy m."010 the.10$11041W0080t.the
ISO bell." If the tescharleeIo the concept 'of MO and SUE ative4equitely
learned, the show ths flog in the rlom end .cutter a 406Oueeion of its COlore.-
She may then distribute small Wividuitl flegs.to the children end have' thss'itand-
tall and wave -them as she dingo over.and.over, the sow

11418 Setutoon-linanLIM.210410.91s P. 83.
The major portion of the day ehould.he °pectin rimiest of learned concept Woe
forcing mane*e end building the ohildrou'a aelfionfidoco in leaning the
colones . Moro proceeding to ott-er colorso.rspest.entlelsonwhiehhes not been
burned.

This lo the tine to evaluate not only for the bonefit of the children,
but for the teacher, so that she may know the learning. of the children, their
interest and unthuelamm.

k. Meveinth pjy,. Becatuse of. tho intensity and duration of the colors OM and UM
it is hoped the children trill now have developed a color awareness, which. is con"
tinually reinforced Ana praised by (ho teacher. The teacher has now also developed
a sense of the type of activities which are necessary to carry out the unit, thew
fore the following colors gill not be :shown as intensely but this does not imply
that the teacher dos° not teach as intensely, but rather that ohs now OW the
games, aortae, and concepts developed in the preceding days, and eubstitut40 th0
color being The unit will no longer be organised as daily activities but
will be at the ftecretion of the toaobot,
IX. CONTIKUMON Win cows

a. 2019.01411. This fa an important part of the unit and the teacher should now
introducn tho "yellow hoe in contrast with the others.

SUM
Thic story in not ca/y beautifully illustrated with yellow being the dominant

color, but leas it.:41t to as arithmet.:..al concept of covAting. The teacher may
road the ory c-d than choostag a taupe child or valing with all the children
on en imaginary walk) taht the steps in the story.

MAU. It to hoped that thil teacher still take a 'real walk with the children in
the afternoon to look for things 'that are colored. Upon their rotorn the teachef
tweak° an expericnec chant, such so: "We saw a sup car." It is wise to have
a blue oar drawn after the nautonco to mist ths children in association.

IgIllpsz 13es song and games onbaUtutins yg11a lollipops for red.

The teacher ohoul4 tow aid cvvons# construction paper, ftngerpaint
and toupata to the already loormd aoIors fou art activities for a "free choice
period."

The gcme of ,Susan Blue may be expanded or changed to include 2BLLOW. The
-children may need help or eneonrecem:nt4 The Ape may cos



Ohl.,10Siti Sigh
Itow do you do,

Please, may I go for a walk with you?

Obi JOIlanY
Please nod your head.

Ohl penny Yellow
You're 4 very nioti

Core mmst.be taken Oen several ideas such se color and'action are introduced
simultaneouely and the wise teacher will know the limits of -.her ohildrei.,

The teacher continees with the Color Table, including yellowpAtuW(beaana)
plus artioles of clothing or personal uee_(comb, brush, or toothbruettelbe
teacher may now'begin to expand the "whys'" of the *Mole Not only -butt

"why do we brush our teeth?" NW do we wear coats? Now would we feel Outside
toile, if we didn't vear.coatst" The teacher must be sensitive to the discussion
including only ideas familiar and capable of being assimilated by the children.

SUM idegattjusLatjalismArkka, Lillian Moore,

This story introduces several new concept', "the fix.it men," doghouse, hen*
boucle, birdhouse, as well as green. The 'Amway banged to ittroduce,tbs color
ORSEN in contrast to yellow or the teacher may (considering the 41001) use it es
a discussion for houses of animals and perhaps foltowed.by the building of bird»
house() (depending on their maturity and past experience) in which the obtldren
could choose to paint theirs in any of the colors which have been laurOadi

For the girls, they may decide to fix up their housekeeping eager with Soft
yellow curtains and a new tablecloth or a pretty *tures The boys mey help by
painting their furniture.

MINIAL121119101AINMANtEa. The teacher prepared colored Maps of
clothltilbevariouishapes,ofirsiiiay let ospable children cut their ova. These
are apptied to a heavy oloth such as burlap, by one of two methods. The 00"
able may went to stitch theirs onto the cloth with large needles and cotton Om,
or it works equally well using Slmer's Clue.

The mid.corning snack may be a banana,

Several dayi should be spent in reviewing songs, color boxes, and stories
Aid* introduce another color whicib has not been learned. Remenber,to evaluate
at the end of every day.

Wm Cautious Color Tables as before.

STORY; Xhe ctikrAtkeast Browa-Provessom.

This is a delightful book which nay be used over-andovet again, throughout
the unit, It included all the primary colors and mixing as well.- The %Mans try
to find Oft green point and at last succoad.by mixing blue and yellow. The
teacher may illustrate this concept by actually making arson paint for the abit
drone 'Of course, this again depends upon whether this would help or confuse the
children, end only the teacher is capable of knowing this.



milbs

'. dell the teithet id tonVibeed the children con distinguish the 401%1.8 of rod,'
yellowand green, obi in weedy to apply the loonies to th, Valuable leeeon of
°codeine the street safely* observing the traffic, light. The ides nay be intro
ducted with the story; "Red light* Green Light." Mich emphasis till be,pleeed
vital the Lotions ubiob follow.

The teacher maylaeke s large pester with red on one side* and green on the
other, the +Milano make a line and take torso stopping when the red one fo
flashed. Then when they understand to stop on ROD* she may proceed to the OR=
side. Finally* it to hoped that the children will "Stop" when the rod side to
fleshed, and "Co" when the green aide is flashed.

Songs aft may be swig to reinforce the lesson or may be taught
before or eeson.

ptivit Place RED* ORSON circles on traffic light.
t Make light say 40,"

Hake light say "STOP."
a at to this activity* the molter (with a parent* if 'needed) will so

fora walk where a traffic light is present* and practice walking with the tufa*
light until the concept is assimilated. Evaluate day's experience.

ColorT*11A The color of oven is now added and the idea is expanding.

STORD gaugaiLwxm (Reread)

Thte time* emphasise the color of green lollipop whioh was Johnny's., the
.lollipop game and song may be played again using green lollipops* it le hoped
that children will begin to diectiminate the different tastes of the red and
green ones; developing preference.

t t y Drew O color two pregidrewn lollipops. Color one RED and one
REIN. it may be necessary to again repeat the instructions of making a cirole
with the arm before attempting it on paper* The teacher may show the child how to
draw a lino fpr the stick* or she may draw it for him.

if no planto ere in the room* it is hope the teaoher will bring some and talk
about them to the children. They may be assigned to water then each morning. If
the children have been taught to recognize their name in print* the teacher ebould
make a chart: for the wall with all names pelted on it. Each morning she may place
a green paper vi,rinkling_oen(oae she has nut from colored paper) beside the child
who is to wator the flowers. She will Dhow the child's name to him and explain hie
task. This chart may also be used to begin the name rdognition.

Apother activity which icy help with the concept of green is .for the ehildren
to plant /seeds or bulbs which grow rapidly (Children lose interest if theeriust`
wait very long for a result.). Evaluate*

nub, Add this color to the boxes and continue use of them as before*

STORY' ItiLaterAtAtee,

When the atory is reed, the ezphscis will be on MAE and* if the teacher
wishes she may mix the learned colors of red and blue end produce purple. It is
oleo a good idea to leave these two color(' on the fingerpainting table for children
to mix or the teacher may give them a spoonful of each and let they nix it on their
paper. it could aloe be used for the entire close if the teacher felt it was

appropriate.



04 a

. For extd«morning imeah the reacher oould bring several oluetera of grapes !or
the Children to talk about, see, feel, and taste.

O0 140nY oiroles of purple could be available for the children to paste
Cluetore for gropes. Matures may be counted end displayed.

Thie.10,not a difficult concept to Prod000.iivoliy, .
Hoot ohildrenoen roll

a' ball, by plecing.eaveral balle"tOtather)1 obeter:of ciroleS,MayI14.00W After
they areodrys'tbey, bay be painted w*th_purple tempera. Ibis'ectivitY p1,ta 10040'
iteelf to ,group work, the belle Of- clay of individual obildrenisaylelSdbeted to .

one of oluatarts Perbspo the.toeobar may vent to expand the concept of,
color fault and. aomo children -may Cako.4 banana, Orange, epplei er'grepesV
pointing the% with the- proper Odor whon-thef are dry,

if tha teacher wiehed to do the above prOjeot, she will' find it helpful to
have either real or artificial fruit on diepleY. RemeCbet to evaluate. at the

end of each day as well as complete evaluation at the ead of.tha moons tOWelviett
anew oolor.

Continuo color table as beftre, adding new color,

STORYs ne.goka.4111121 (Eeread),,,emphasiaing orange.
Review song and gemes es before, using stow color.

Have au orange for the children for mid-morane sneak and discuss the emelt»
ties of the orange. diva each child a portion of the orange and proceed to talk
about it.

"Vbet color is iti"
"Why do we call it an orange?"
"How doss it look?" (liko a ball)
"How does it feel ?" (bumpy, eto.)
"Now does it caste?" (open)
Review goose using all the colors learned to see which children are having

difficulty and which color needs additional work before proceeding to other colors.
Evaluate dayin activity.

wn. Continue color table adding brown.

STORY, not Kittens (Reread).e.emphaeixing brown.
This is the easiest of all color* mixed and the teacher nay or may not. want to
demonstrate this.

au, "I see something SHOWN."

Per a tast1.4 experiorce, the teacbsr may bring some kind of chocolate that
is truly brown, or chocolate cookies, The teacher mayhen ask the children boy
it tastes, thus inoreasing.vocabulary.

Use other methods of reinforcing the concept such as dismissing ohildren with
brown hair, brown eyes, etc. This will broaden the idea to include color of ones
own natural body.

STORYa E9s, ktreitt Sas Vaughan.
This is u silly, rhyming story about a little girl who wants new shoesvhow

they look and feel.- Although her mther wanted her to get brown, she oboe. blue.
The teacher nay use this as a basis for disaiseing the shoos the children are
wearing and boy they can make them look better. Ala*, how many ehoeo do you have
on your feet?

She has brought several bottles of brown shoe polish and demonstrates bow to
polish their ehoes. She, then Leto those children who want to polish theirs.

IMP "NW shame's 110/42110c1s.P0 121-
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0201t1r1 App lot ditif (kbreed)...Vas color brown, adding to the kdovn cOmeepte of
red and blue.
Evaluation.

Night Complete the boxes noa by adding block and continue se before.

Raft &l am (Roreed),...emphasisiee bleak shoes this time. As the story is
read* tip .teacher may hold up a shoe which she has cut from Conetruetion paper mid
mbichcorrelatee with the color of the shoe about which she is reading.

For a testing eipexienoe, she may bring individual vistas of lieerAoe.
,

The teacher or children bring in block shoe polish and the obildran
wit talk shoes polish theirs as the others did.
Ivaluation.
X.

931141rthe colors have bean learned* the teacher will spend time in review:*
reading the stories again. playing the cameo and Pinging the sones. She may want
to do ouch thirgo ao giving soma children certain colored paper and as she reads
a certain color in the story. such as "The little girl saw a yellow crocus*"
the child with the yellow paper will hold it up for °there to see.

Wtttekle. It will remain with different objects being placed on it.

As a culminating experience* it might be fun to havea port mith fruits or
ameete. It would be important to have n variety end observe the °Wiese of the
children and if poosibles on what basis the choice VAS modes flavor or color.

This unit should be followed by a lemon on safety or gaiety sieve and
emphasizes the carry over of a learning experience from one situation to another'.
It is unlimited an to "on going" experiences which mould help the child underetend
himself and his environment better.
X14

EVALUATION.
In order for evaluation to be most beneficial it should be a continuous pro«

cons. By being tmofolds it can be most effective.
I. Self-Evaluation Initial

a. by use of Continuoue reports and charts to appraise child's develop
cent before unit*

b. by USA of continuous reports and charts, proeress can be noted.
c. re-evaluation of charts. reports and corksheets by teacher and pupil

at completion of unit.
d. Give child optertunity to evaluate own ability and acquaint self Ad

teacher with his "color concept."
II. TegtaxgLialuction of UsixOso ation

a, "Why as I teaching this to t toe children?"
b. Was the unit motivates by the intereete and needs of the children?

c, Did the unit improve the childic concept of color in relationship to
himself and to his environment?

d. Did the unit remain to allow for adjustments necessary from
tima to time to meet limitations of physieal and emotional develop«
ment as well as aontal envelopmeut?

Ao Did the evaluating teciinivoa ouch as oharts.chech lists. oral
questioning and reeponce prove catiefactory?

f. Can the unit be used for further dovelopmoutt
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HIM AVVI9a,

1121494"8"11114

tolor.Matehing Toys #146 (14)
Peggy Ball Pull. 8 pege to insert, 8 balls ot same color. (20)
Olor+Ofte Graduated rings on a perpendicular stick (14)
Tri*Form Car (14)
Pattern Peg. Trey (14)
Dolly Pull. Removable heads and colored bats to batch body (20)
Color Cubes. 2" (20)
Landscape Peg Board #245 (20)
Colorform, Plain geometric for (7)

Picture Dominoes. Wooden (10)
Picture Dominoes. Large, Picture on one side, colored dominos patterns on the

other.
Rickety Piekety. Color matching (19)

Oa Fish (9)

Steps to Toyland (19)

Card Otte, Colors
Jumbo Beads. 1-1/24 in diameter, 5 shapes, 6 colors (20)
Seequeess Going to Sohoolt Trip to Zoo (16)

Bradley, Melton, 17 Ferclhata Road, Allston, Boston 34, Massachusetts
7, Colorform, Walnut Street, Norwood, New Jersey
9. 24111.Carde, Inc., 13..05 k4th Avenue, Long Island City, New York
10. Educational Playthings (American Crayon Company), 1746 Reyes Avenue,

Sandusky, Ohio
14, Bolgate Company, 200 Fifth Avenue, New York, Rey York .

16, Juke Company, 310 North Second Street, Minneapolis, Minnesota
20. Playakool, 1750 North Lawndale Avinue, Chicago, Illinois

fedpsited_assauSdat d Itentge

For Body Rhythmist
The Little Gray Ponies (10)
Fly Away, Little Birdia.(10)
Waddling Ducks (10) I

For Singing Gamest
Playing Bell.Rolling Ball. (9)
Toole the Colored Bean Beg

ftsmbers in parenthesis refer to 114048 of books in which these songs,

and dances may be found.



for PlaymAeting1
Traffic Hari (2)
Balloon Han (6)
The, Little Gray Ponies (10)

for Singingl
CoIq.r (6) -

Lollipops (6)
Seater Egg. (5)

Train° Hen (2)

2. Beattie, John W., danissgataguatt, New York American Book Cowin', 194.

9.6211.
tlateriale necessary for playing game of matching colored beads; six (6) pair.

of differently sheped beads, one bag, muffin pan. This activity ie to empkee104.
color,

The teacher places one of each pair of the colored beads into a beg. Then
the teacher places the other bead in the child's hands and asks him to reach into
the bag and find its partner. This is done until the child matches up all the

colors. The muffin pAn can also be used. The teacher places the tin with six cups

on the table end puts one bead in each cup. The child ie handed the remaining
beads one at a time, and told to find the one that looks like it, and place the
bead with its partner. This can be the teacher's way of checking to see how well ,

the concepts of likeness and differences have been established.

19.19r gooLgal
Those cards help if used frequently, to help develop accuracy in the visual

/sense. The child .111 become more aware of his ability to discriminate through
visual -and may on his own, use this as an avenue of learning. These Cards ose be
cur Out of lightweight cardboard and colored by the children. The cards are now
ready for use. A COW of six cards is placed on the table in front of the child.
Re is then handed cards one at a time, which matoh cards on the table. The chit*
dm may reinforce the color knowledge by oral expression. The child that fin&
the most mute is the winner.

Plevakooklisomer.anti,Nail Sets
The Playakook Hammer develops eyhand coordination, colorreatching endow..

Generation. It also provides an outlet for aggressive feeling through pounding,

114.St1441-414g21211The teacher or eometimes the child, may choose to 4ork with colored sticksei
The teacher may use any of thole for counting exercises plus reinforcing color ?

concepts with the young child. The teacher may use any method for, grouping. 404
teacher indicates to the child by holding up a number of sticks, how many sticks`

she wants them to group, and thie may also be done by indicating the number of
sticks (red, blue, etc.)

PtureCLstlor.sgshULLin!.ot,r1 /
thiseatooneieteof two4color charts on white poatorboard with symbols.'

It consists of small cards for matching games. This may be used to teach MOP
nition of color discrimination.

This game can be made by the teacher. It is a game for color recognition.

A cardboard box about 10 x 10 x 4 inches is made into a fish pond. A windowJe
cut into the front of the box and clear cellophane is placed over it, Smell tin



4104
fish of flu e610.16 hoed; Ti1os4 etc pieced 1'4 the bottom at the box, A

fishing pole Le made from a ten-Inch otick with a fourteen inch string attached.
A magnetic horse shoe was attached to the end of the string to serve as a fishing
book. A tin fish mill be attracted to the magnet and the child pulls it out The

child le to name eoe color or his fish. The child can keep his fah only if he
cut tell the color;

Color ber Biro o

Recognition of color awl webers. This is an adaption from the original

Bingo Game. The cards are made from cardboard, 9 x 12 inches in size. Each card
is divided into five sections horizontally, and six sections vertically, Each row
of vertical sections is colored entirely from top to hotto:, one each red, green,

orange, yellow, and blue, Make sure the group is familiar with the five roue of
numbers, The cards in the net for the caller are made the name size as each inner
square of the playing cards. The top of each card in this set is colored to rep..
resent a row on the playing card nd a larso number ie written or printed on each
card, The game is played as regalar Bingo, except colors are used instead of

letters, and the whole row to colored instead of just the top square. The call
would be "four in the red roue" etc, Men a color is called along with a number'
it limits the arec in vhich the child must oearch. The child that "Bingoe" may
call back the color end nuober to the teachara tem giving double exposure to this
experience.
0May be used et discrimination of teacher,)

Associatiee Objects with Use
Have ten common objects (may or may root be same color) placed upon the table.

Count objects, Theo hold up one object at a time to be named by a child, le red

toothbrush." The teacher may who 'What do Van do with Wu If the child cannot
verbalise the motion, they may 4emonstrat: Jr the class may put the action into
wards.

What Is Vascine.?
Using semis objects or Afferent urea if you please, the children bide their

eyes and the teacher removes one object, Children are to name what is missing,

Mother version of the same idea i to show all ten objects, Tells names of all

object;, and then removes them, She replaces them as children name them, Shaw
court objects to see how many have not been named and replaced.

Color Game
Give one or as many as the children can understand, colors of colored pieces

of paper. The teacher may then say, "The children with blee paper, stand." Theft

they may be counted, Repeat for the colors,

Another method of tppiying hnemledge of colors i$ sto dismiss the children io
activities or for recess; according to the color of sods°, aline, dresses, etc;

Weather Discrimination
A doll mith several cheages of clothing may be the "Weather Doll," The

children will dreeo her in the morning and plate her in special place. For snow,

she could have a red onowsuit; far eain, e blue eaincoat; fer sunny days, a yellow

outfit, etc. This will help the children ro becole aware of the effects of the

weather upon themselves.
Approximate Materials Neede4
3 red balls, 1 blue bell, lollipops :,.nveeicus flavors, apples, bananas, oranges*
grspee, licorice, chocolate randy;, can of blueberries, blaee zed brown sboepolieh,
colored construction paper, pacts, scissors, 9x12 manila papert Elmeria glue,

cotton yarn, enamel paint (optional), Doll that can he, easily dressed and une

dressed with a red outfit for cold eeather, yellow raitcoae, etc, Eight large

flat boxes to be covered im the beeic colors, crayont, fingerpaint, tempera,

scraps .Of colored cloth. Resource porton; A mother to e!Aoerchildren how mittens
are wee.
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ender' tor the' teacher to adequately evaluate the ahil4 o *ogre** duill*
:.:the.unit. obi must' kratt where the child vas in his eaperientiee.bei0t0

4'...Thsvegore .the ,teacher will in some way objectively check the obild to

tiOWledge. akillso attitude, ha 'pOseesses4` Such * *hoOk' *Let 'eskY.bet

OW0144 TO Ow Green II 0 at eta,
t cotOre,d0eA he knout

he pi* with bait

ha play welt vies others?

OW at0" . *MOO* .

var Setae Maye. A00

"....1"-.1-1.-7-"."1"16"-ItoneTo ten e2i'apP y concept
Can ha count?

a 10

.

Does be participate in discussion?

ea Nrilith enjoyment ome .

toes be listen at story tint

Done he reCOarkia4 name .in print?
Yes No Ness help Ready

eo
Does be respond to direction?

Can be recognise? Comb Toothbrush Poe* D416 eta. (Include" objects uhinh an
placed in color boxes.)

Can he draw a circlet

Does obild sing with group?

es
Can child cut?

--aOrd-M-rTho-eicrira;"-o Lopr-7r-be Average
Work habitat

Yea No Nee a he joys it

4
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There was ouai a littlo boy who was tired of his picture books, and tired of
all his toys, and tired of all hie play. Go he *eked his nether, "What shall I do

today?" His dear moths* alb aya key beautifut things for little boys end girls to.
do, and she aesvered, "You shall go on a trip tind find a little red house with no

doors end windows awl with" a star inside,

The little boy's eyes grow,bts with wonder. "Which *way Obeli tgo?" he
asked, "to find a little red house with no doer* end a -star ."Down the

lane, and past. thefarmer's house-end peer the hill;"- said his mother. ."COmesbattk

as soon as you can lonti tell Ua .ell aboUt- Yo# journey."
le

So the little boy put oti his hat and his jaoket..and. started out. .:..lie net
auwalked"

. .

walk v0r7, far in the 'unite* whin Is..nesm upon :.4 0;40:4). little gitl`*d

the.peth. *hook:0.40re like red noecies-end

you itnov bore I ,shell find a little -r0.6 house witti:44..

The little girl laughtui.
"Aak-rhef :father,- the .0

he knows." So the little 1*.vrrt. on until he

farmer kept barrels of. gat isotaroas .atut 1?aufreta- r4::Yel/OW;t.
kittei! The'f4tal4r.hitnaelf stood the'dOoruay:lookitin
the yell,* grain field,. 'tie) yo, how i-* eh *1-* J
no .cleere seed a star,. iodide?". asked the 3 tlo .0
lived -a treat taakts$feate aid -1 110VOC IMO .04,1! 110;,..010414.

.Grariny who Wes- at the foot of the bill: .,lihe knoWe.hoii..to
corn bells, and, ted mitttuo% Yeletapa abe oan.tolkyOu.-

So the little boy went on still feither
sitting_",in.her prer.tv.fierio garden and
granny," said the litt1.4.boo -"whore aball ;
and a star -Osiris?"' Now Oenny vas _knitting a
heard' the little boy's qUention, ahe *0844', co notliiiir that

fell 'oft berlep and rotted to be feat:-.,:"I:sh044400

mareelf,".abe chuckled, "it would be warn *Phan $t~y
light vault` be prettier than a candle. Aut you sek.**40 G4
much and listens in all the *bingos: Porhaps-b040404

$4 the little buy took oft his hat politely to...tbi.eiciorpneY,an
"Manic you," and-went on up the hill- rather b
who -00ually 'glom! *lomat everything, pothers- Wide 100.t01!-
coming 44314. the hill as the little boy,llitboii. e'
about notating the little-. boy.- It WbiStt

droPp1d e'little: leaf 1.n trta t.tande`bo ShCw,Wh4t.eil tteed..friehim, .

1.01#44p." asbud the little: boy' after- 'they- had
el fund, 4- little-, r0

.. .. .

itik i-w0* i* P
.,

.boy. 11. a .tres: , Ott'

04- 4 .trots; tItitii_e bte.--8:: q-,,4
14414 t -.-1 3 got. halt a *tjtiet-

iO4,
451-0



"I:yonder," thought the little boy as he called to the wind, "thank you,"

and the wind whistled back, "you're welcome." Than the little boy ran home to ohm

his mother that be had found the little red house. She took a knife and out the

apple through the center, and what do you think? There inside the large rod .

solo lay a tittle star, holding the brown apple teethe,

17.9.12112LA 14AbatX.ITRIA

1. Provonoher, Rose Movies "Mr. Dooley's Favorite Colnr."

2. Moore, Lilian: "Laurie and the Yellow Curtains :" -

3. Moore, Lilian, "Tits Snowtime Express."
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Cut as large a °Imola es posoible using 9 x 12 or larger heavy paper of

red and green, Mesa may be stapled or glued to a board or stick for the

handle*

Itpay have the wordeeaand imprinted In large black manuaaript typo

on the appropriate aide.
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